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Abstract
Action research(AR) is a term used to describibe process of identifying a
question or problenm the classroom, collecting data, and interpreting daada.
This process is beneficial to teachers and studeirisge it is concerned with
improving the immediate learning environmeAR is thus a practical tool which
every EFL practitioner can use as a means of improving the teaching/learning
environmentsince it involves qualitative and subjectiedlection on the learning
processas perceived bthe main participant§ teachers and studeni&his paper
suggestghat EFL teachers are wgilaced to perform AR in their classes, and
offers suggestions dmow this might be achieved.

[. INTRODUCTION

Before describing Action Research (AR) in detail, two interesting stories are offered, since
they contain important truths about the way in which Approacheshe EFL situation
(apologiesare offeredo any satisticians reading this articte)

1. An aimplanetakes off fromLos Angeles, on the wato New York where it is
expectedo arrive5 hourslater However, after the first hour in the dine captain
makes an announcemefitello. This is your captain gaking. ém afraid oneof
the fourengines has broken down. We can still get to New York with three engines,
but it will take us7 hours.l apologizefor the inconvenienceé.After the second
hour in the air, the captain makes another announceri&s is your captain
speaking. dm afraid another engine has broken down. We can still get to New York
with two engines, but it will take us Hburs.l apologizefor the inconvenience.
After the third hour in the air, the captain makes another announcefi@nt:
afraid another engine has broken down. We can still get to New York with one
engine, but it will take us 1Bours.| apologizefor the inconvenience.On board
are two statisticians. One of them turns to the other andi$dyspe the other
engine doeshbreak down, or wil be up here for eveo!

2. A student of statistics is accompanying Bististicsprofessor in his car. The

student is puzzled, since the professever sops for red lights but drives speedily
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through every intersectionVhen the stueht asks the professor about this, he
replies:fintersections have extremely high accident rates. Therefore | try to spend
as little time inthemas | caro

The point about these two stories is not that shetisticiais were wrong to make their
assumptias, but that they were focusing on isolated factors, without looking at the overall
situation. h the first story, we can see that the amount of time spent in theagsinversely
proportional to the number of enginfiiggure 1, below), and that this tim&as increasing
logarithmically as the number of engines decreased. On the basis of these facts, seeould
correct to infer that when the number of engines was further reduced, then the time in the air
would approach infinity, so that the plane wouklvar come down. Common sense, on the
other hand, tells us that the plane would in fact crash, since there would be no means of
propulsion. Thus, if we added the speed of the plane to the gfapire 1 would show us
that the plan& velocity was decreagimalong with the number of engines, though the graph
would still not allow us to considéactors such aflying height, wind speed, air temperature,
ground conditionsandpanicproducechuman errors.
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Figure 1: Story 1.

In the second storyhe fifact® (i.e that intersections have high accident rates) again
viewed in an isolated fashioifter all, if the probability of having an accident is higher at
intersectios, then it would seem to make sense to drive through them as quickly as possible.
However, common sengells us once more th#tese particulafifact® represent a small part
of the whole picture, and thtte professds actionswouldin factlead to a greater probability
of having an accident. Anore effectiveinterpretation of the datavould beto exercise
extreme care and to proceed with cauabmtersections

These stories illustrate that every situation in life contains a complexity of interdependent
factors which, when viewed in isolation, can lead to misinterpretation anidéoctanclusions.
Thus, in the field of English as a Foreign Language (EFL) researghrenttheory and

practice isdiscovering that
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1 the EFL classroom is not a predictable pla@e. educationafitruth cannot be
inferred from the examination of istéal factors);

T the EFL classroom is a unique place (the abundance of interdependent variables
mean that research conditions cannot be replicated angethataliations cannot be
made from classroom researsimce every learning situation is different)

1 thelearningprocesss not predictablgstudentdearnwhat theywantto learn, rather
than what the teacher teaches)(Allwright, 1984);

1 affect drives learningstudent beliefs, perceptions, attitudes to learning, anxieties,
confidence, motivation, anttacherstudent relationshipsgre more importanthan
cognitionin thelearningprocess)(Stern, 1983).

In view of these consideration$ietprepositional fiscienific0 mode ofresearch that has
dominated language learning sintee days ofbehaviorism is no longer appropriatas a
means of describing and investigating social sciences (incledincation, and educators are
turning to differentresearch paradigmsneof whichis Action Research.

AR is an educational tool. It describes the processaenftifying aquestion or problenm
the classroom, collecting data, and interpreting that dataenters around the main
participants in the learning process (the teachers and students) and investigates their perceived
realities within that situation. ARan be used by individual EFL teachas a means of
investigating andinderstandinghelocal learning environmen(their own classroors), before
telling other teachers and educators (reporting the findingferwards. This paper
investigats AR from thepoint of view of Korean EFL teachers and offsugigestionen how
AR projects might be set up by them.

II. DESCRIPTION AND RATIONALE

Two basic types of researetne currently employed in educational inquiry. These can be
classified asneasuremenbase (quantitative) andescriptive (qualitativejtable 1).

Table 1: Types of research (adapted from Nunan, 1992, p. 4)

Qualitative research: Quantitative research:
concerned with understanding human |  concerned with facts or aaes of social
behavior from the behavior without regard to the
reference; subjective state of the individual;
naturlistic and uncontrolled . obtrusive and controlled measuremer
observation; ., Objective;
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subjective; . removed from the data;

close to the data; . verification-oriented, reductionist,
discoveryoriented, exploratory, inferential, hypothetical, deductive;
descriptive, inductive; . outcome oriented

process oriented ., reliableeihardo, repl.
valid: Areal o, Ar ., generalzable multiple case studies
ungeneraliable single case studies . stable reality

dynamic reality

As can be seen from table 1, AR is qualitative and descriptive. It seeks to understand the
behaviour of teachers and students from their own points of view, and uses naturalistic,
uncontrolled observation to do this. AR is subjective, discewvegnted, proceseriented,
and ungeneralizahl®ather thardisregardingsubjective factors, AR examines them, with a
view to describing the learning environment as it is seen by the ipartis. This firealy
firichdo approach recognizes that the perceptions of fitlayer® (teachers and students)
representsitrutho for them, and that thee factoraultimately determine what happens inside
and outside of the classroonror example if studens show evidence of unrealistic
expectations, or if the perceptions of the teacher and the students are showigmdibantly
different, then subsequent learning will be adversely affecteldether or not these
perceptions have any objective bagiR therefore investigassand describesuch factors, so
that they can be acknowledged and modified.

The qualitative, subjective nature of AR hamsised itsnternal/externalalidity/reliability
to be questionedtable 2, below)However,such issues are gnproblenatic when viewed
from thepropositional(fiscientificd, isolationist, experimental, quantitatiy@rspective. Thus,
the first question in table 2 asks whether an independent reseaalidrcome to the same
conclusion as the original researchepon reanalyzing the dat@nternal reliability) In
response to this questiongweed only restate that AlRvestigateproblens as perceived by
and as addressed by astan those situatiors. In this context individuals interpret data
according to thei own perceived realitiesn order tofind solutiors which produce the
required results Once aworking solution has been found for the resear@emique
perception of his/her unigugtuation, then the purpose of the research has been satisfied,
regardess of any differing conclusions which other observers might arrive ather words,

AR offers the appropriate solution for the appropriate practitioner in the appropriate situation.
It might appear that this approach is open to subjectively autodraécpretations of
objective facts. However, it is important to realise that the complex, dynamic nature of every
classroom cannot be objectified, and that solutions cannot be imposed extesnaly
disassociated observeivhat works for one teacher mighot work for another, and what
works for one group of students might not work for another group.
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Table 2: Problemef AR relating to reliability and validity (Nunan 199@. 17)

Type Key Question

1 Internal reliability 1 Would an independent researcher, on reanalyzing the
come to the same conclusion?

1 External reliability 1 Would an independent researcher, on replicating the s
come to the same conclusion?

1 Internal véidity 1 Is the research design such that we can confiderdlyndhat
the outcomes are a result of the experimental treatment?
1 External validity 1 Is the research design such that we can generalize beyol

subjects under investigation to a wider population?

The second question in table 2 (above) refers to the possibility ofatpdche study.

This again, is a propositional question, since AR is concerned only with unique psablem
unique learning environmentWhen we consider variables such as schools, principals,
teachers, students, aggender, proficiency level, fluencyevel, confidence, motivation,
attitudes, beliefs, perceptions, anxiety, learning preferences, family backgrounds, peer
pressure, fear of failing, etc., then we can see that every class is different, and that conditions
cannot be replicated. Andependentesearcheron replicating the study, would of necessity
come to different conclusions.

The assumption underlyirguestion 3 (table 2¥ causal, i.e. that research should identify
cause and effect. However, complexity the@waldrop 1992) shows that the search for
causal relationships pointless Van Lier (1996) suggests that: "it is useful to regard the
classroom as a complex adaptive system" (19988) in which "details are all that matters”
(Gould 1993) and that "it is fruitless to search fausal relations" (Van Liel996 p. 38).
(Finch, 2004, p.105).

The educational context, with the classroom at its center, is viewed as a complex
system in which events do not occur in linear causal fashion, but in which a
multitude of forces interachicomplex, selorganizing ways, and create changes

and patterns that are part predictable, part unpredictable. Such changes must be
analyzed from the bottom up. (Van Lier 1996148

Thus, AR does not seek for causal relationships, but attempts simmlgscribe the
interaction of local variables and to predict the global emergence of learning trends. Rather
than claiming that results are dependent on resedhdrefore AR investigates the
participantsand their perceptions, in order to positivelfluence them, often through raised
awarenesgon the part of thparticipant$ of the existencandnature of the variables.

5



Finch 6

Finally, the 4' question(table 2)deals withexternal validity. Once more, this is not an
issue for AR, since its purpose is tifeat the immediate learning situation. If the results are
of interest to other practitioners, thiis canbe seen as a bonsgleeffect However, Action
researchers are saying no m@ed no lessphanfiThis is the issue which | investigatechi§
is how | collected and interpreted the data. This is how | fed my interpretadickinto the
learning environment. These are the changes | subsequently observed.

Hence AR is different from other researdm a number of ways

I. it is carried out by the pcétioner (classroom teachers);

il. it can be collaborative or individual;

iii. it is situational (identification and solution of problems in a specific context);

iv. it can be aimed at changing things (improving the current state of affairs). (Nunan,
1992 p.17)

The seemingly ordinary process of identifying a problem in the local classroom, and of
attemptingto find a solution for that problem, is in itself an act of research, and needs to be
carried out systematically in order for reliable results to emerge. Ssearch is immediately
valid, in that it impacton the local situation. Given the complex, dynamic nature of every
language class, and the subjective nature of the inquiryrésalt® of such research cannot
be used to infer conclusions about other kimilassesThis fact, however, does not detract
from the fact thaf\AR activitiesdo indeedqualify as research by:

i. addressing questions of interest to other practitioners;
il. generating data;

iii. containing analysis and interpretation

iv. yielding insights that iy be researchead furtherstudies

[ll. HOW TO USE ACTION RESEARCH

An important aspect of AR is that it is carried out by the practitioner, who, in the case of
EFL studies, is the classroom teacher. AR is thus a means of empowering the teacher by
helpng him/her to positively affect his/lher own situation (and that of the students).
Elementarysecondary andertiary eachers therefore need to believe in themselves as agents
of change, and shouldecomeactively involved in examining and reporting uptmeir
classrooms. While not wishing tgeneralizebeyond the scope of those classrooms, it is
important to recognise that teachers experience dbmplex, dynamicEFL learning
environment firsthand, and that their research can provide invaluable infarf@taihers in

the same field: i) teachers in similar situationsyegearchers in Korea who are not based in
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the EFL classroom iii) researchers in othetypes of institutions and iv) TESOL/ELT
researchers in other countries.

Despite its subjectivenal qualitative nature, AR does not gifearte blanch@to teachers
to make conclusions about their classrooms based on subjective and intuitive impressions.
Such factors are acknowledged as important by AR, but must be supported by rigorous
researchmethals, as with any serious system of inquiry. A number of stages therefore need to
be followed and documented:

I. Planningaction to improve what is already happening;

il. Actingto implement the plan;

iii. Observingthe effects of action in the context in which it o

iv. Reflectingon these effects as a basis for further planning, subsequent action and
so on, through a succession of cycles. (Adapted from Kemmis & McTaggart
1983, p.7)

Stageii (above)can beurther broken down as follows

Select your setting (leaimg situation)

Identify what you wish to evaluate (narrow your focus as much as possible).

Select or design your data collection procedures.

. Collect the data.

. Describe the data collected.

Analyze these findings with reference to your original purposéfglapted from
Nunan 1992 p.4)

-0 Q0 o

1. Action Research instruments

Given the qualitative and unsupervised nature of AR, it is important to note that the
isolated use of a single research instrument can produce misleaslitigif undueweightis
given to is fifindingsd. Instead, it is advisable to use a number of these instruments in parallel
when investigating a classroom problem. In this wegsults can be compared and
fitriangulaedd with greater confidence in their joint implicatiortdaving made this pot, a
number ofdescriptive types afesearch instruments are available for Alcéng to implement
the plansteps (a to f, above).

1. Self- and peelassessment forms 5. Interviews

2. Questionnaires 6. Teachemiary
3. Observation 7. Learnerdiary
4.

Checklists/inventories
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1) Self-assessment forms

Learnerscanbenefitgreatlyfrom keeping an ongoing record of their learning ahtheir
thoughts abouthe program of instruction. Teachers ¢hanadjust the program according to
this information (formative AR) An example © a selfassessment instrument appears in
appendix A.

2) Questionnaires

Questionnaires can be a very uendly means of investigating tlidassroomproviding
data which is easily quantifiablélowever, it is good to remember that the type of closed
responses to which questionnaires typically letldemselves (yes/no, true/false,
agree/disagree) give information only about tpgestionsasked, and can therefore be
misleading. It ismportantto pay attention to the design of the questions, to ensatetté
fiproblen® is comprehensivelinvestigated Another danger inherent to questionnaires is that
students sometimes respond with answers which they feel the teacher would like to see,
especially if the questionnaire is administered only onicallly, the teacher needs to consider
the language level of the studentgefully, since a questionnaire written in the L2 can easily
become a test of comprehension rather than of research. An example of an AR questionnaire
appears in appendix B this instrumet) adapted from Fraser (1996), the perceptions of the
learners regarding the learning environment is examined.

3) Observation

Observation can be an effective means of identifying and reftgoti the classroom, and
can take a number of forms. A traditadmrmethod of classroom observation is to invite a
colleague tofisit ind and make notes, after which both practitioners can debrief. Another
method is to set up a video camera in the classroom, and to let it run. The initial novelty factor
for the learnerqand the teacher) soon dissipates, and the video can be watched at the
teacheés convenience. As with language tapes, an advantage of this method is that the video
can be watched any number of times, and the teacher can pause on significant secti@ens. Such
practice can highlight aspects of tleeson and of theeacheés practice of which he/she was
unaware, and is therefore to be recommended for its own sake, in addition to the more
ostensible purpose of investigating a known problem.

4) Checklists/inventories

Checklists provide simple and effective ways of looking at an aspect of the classroom, and
can be combined with the observation methods of the previous paragraph. Thus, when the
colleague is visiting the class, or when the teacher is watchingdie of the class, it can be
helpful to have a checklist of items. Below (table 3) is a checklist of teatdssroom
language, checking for overuseldssrooranguage

8
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Table 3:Checklist of teachetlassroordanguage (frequency of phrases)

12 |3 (4 |5 |6 |7 |8 |9 |10|/11|12|13|14|15|16|17 |18

OK.

Right then.

Good job.

Well done.

Listen to me.

Look at me.

Stop what
youobre
doing.

5) Interviews

Recordng interviewswith students and with otheeacherscan provide interesting data
regardingtheir perceptions ofclassroomvariables. However, responses to the more -open
ended questionthat are typical of interview sessions can prairéficult to itemize when it
comes to interpretation. It is necessary, therefore, to take great care in devising interview
guestions, to ensure that the interviewees keep to the topic and that therefisnktdeted
discourse. As with questionnairebgetlanguage level of the students also needs to be taken
into account, so thagtudents feetomfortablein responding, and so that they can express
themselves fully. The sample list of interview questions in table 4 (below) shows that it is
important to arrow the focus, and tminimize the number of questions, though it can be
good to have dwarmupd question in order tdbreak the icé This particular interview is
again examining student perceptipasd takes a group format, with three or four stuzlent
talking (in English or in Korean according to their preference) to an independent interviewer
The actual interviews can be viewedwatvw.finchpark.com/videos/research/index

Table 4: Postourse interviewFinch, 2005)

PostCourselnterview Groups of 3 or 4 students.

Thank you for taking part in this research.

The interviewer will ask you the questions on this sheet.
Answer naturally, comfortably and in your own time.

The intervieweis interested in your honest opinions.

Dond be afraid to say what you think.

This is not a test. There are no correct or incorrect answers.
You can speak in Korean or in English.

O= = === ==

1: | How do you feel about learning English?
(Easy/dfficult? Interesting/boring? Useful/waste of time? Etc.)

9
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Q 2: | How do you feel about the textbook used in your English lessons?
(Easy/difficult? Interesting/boring? Useful/waste of time? Etc.)

Q 3: | How do you feel about the ngaxtbook activities that you did thsemester?
(Easy/difficult? Interesting/boring? Useful/waste of time? Etc.)

Q 4: | Is there anything you want to say about the English lessons you had this semes

Thank you again for taking part in this research.

6) Teacher-diary

Information provided byongoing teachingliaries is not restricted by multiple choice
guestions orby checklists.Instead, the observations are free, spontaneous and authentic,
providing an interestingand direciperspective on classroom practicas.with other types of
AR reseath, teachediaries can often highlight issues that were previously unseen, and can
facilitate resolution of those issues, simply by encouraging awareness of the factors involved.

7) Learner-diary

Learner diaries aralso useful means of observing andoproting the learning process.
These can be successfully triangulated with other observational instruMénilis.it is the
purpose of AR to derive data from learj@urnals, the process of writing a journal about the
classroom (and associated topics) ofien have the result of heightening student awareness
of the learning process, thus having a beneficial effect on that process (Finch 2001b).

2 Sample issues

As already mentioned, AR can prove to be an effecfigeoundflooro means of
investigating EFLclassroomproblems. It can also bring to light previouslyrecognized
matters. The following aresome representative questions that might be asked when
considering the EFL classroom

How much time do | spend talking in the classroom?

How do | correct eprs?

How much feedback do I give to the learners?

How do | provide this feedback?

How much time do | allow for my learners to interact with each other?
How much of my lessons do | spend in teadhanted activities?
How can | improve my classroom managgrnskills?

How much attention do | give to individual learners?

How do certain tasks promote collaborative werk

10. Do learners carry out the same task in different Ways

11. How difficult do some learners find certain types of fest

© 0N Ok wwNRE
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12. Do certain classroom matats work better than othérs
13. Why are soméearners better motivated in some classes than in 8ttAdspted from
ReaDickins & Germaire 1992 pp.65, 69)

V. CONCLUSION

Action research is not an attempt to "scientifically” analyze, dissect and delzemani
learning. Instead, it sees the practitioners of learning (teachers and students) as the most
important players in the process. Action research starts with the teacher and student, and is
first of all a reflection on the learning process according teetipeople. Even teacherglo
nothing more than keep a teaching diary, and reflect on the ideas that appear in that diary, this
is a form of action research, and it will positively afféxt learning environment.

AR results are valid and reliable, in thhey describe the immediate learning environment.
Such a description is necessarily subjective, buview of the fact that the events of the
classroom are controlled by subjective participants, AR seeks to positively Hifeese
perceptions by givinthem meaning and value.

An important characteristic of AR is that it can be done by the teaching practitioner, and
that it empowers the people who are at the heart of the teaching/learning process. EFL
teachers catherefore feel confident in their AR efts, andshould publishtheir results since
thesewill be of interest to other teacheasd professionals in other institutions

V. BIBLIOGRAPHY AND REFERENCES:
The brief bibliography which follows contains sources of AR literature. An excellent

annotaed AR bibliography can be found online at
http://www.scu.edu.au/schools/gcm/ar/argiddlio.html (AccessedSeptember 1R004).

Allwright, R.L. & K.M. Bailey (1991).Focuson the language classroom: an introduction to
classroom research for language teach&ambridge: Cambridge University Press.

Altrichter, H., Posch, P. & Somekh, B. (199Bgachers investigate their wolkondon:
Routledge. pp. 223.

Arrowsmith, R. (1988)Teacher feedback to learner errors. Unpublished assignment. London:
Ealing College London.

Bailey, K.M., & D.Nunan Eds.), (1996)Voices From The Language Classroddambridge:
Cambridge University Press.

11


http://langue.hyper.chubu.ac.jp/jalt/pub/tlt/99/dec/cowie.html

Finch 12

Burns, A., & Hood, S. (Eds.). (1995)eachersvoices: Exploring course des{gn in a
changing curriculumSydney: National Centre for English Language Teaching and
Research. pp. 137.

Burns, A., & Hood, S. (Eds.). (1997)eachers' voices 2: Teaching disparate learning groups.
Sydney: National Centre f@nglish Language Teaching and Research. pp. 160.

CochranSmith, M., & Lytle, S. (Eds.). (1993nside/ Outside: Teacher research and
knowledgeNew York: Teachers College, Columbia University. pp. 310.

Cohen, L. & Manion, L(1980). Action research. In Bell, T. Bush, A. Fox, J. Goodey & S.
Goulding, (Eds.). (1984).Conducting Smalscale Investigations in Educational
Management41-57 London: Harper & Row and the Open University.

Coallins, U., & McNiff, J. (1999)Rethinking pastoral card_.ondon: Rootledge. pp.217.

Crookes, G. (1993). Action research for second language teachers: Going beyond teacher
researchApplied Linguistics14 (2), 136144.

Edge, J., & Richards, K. (Eds.) (1993). Teachers develop teachers reBegrets on
classroom researcand teacher developmei@xford: Heinemann. pp. 197.

Elliot, J. (1991)Action research for educational chand@éilton Keynes, UK: Open
University Press. pp. 163.

Goswami, D., & Stillman, P. (1987Reclaiming the classroom: Teacher research as an
agency 6ér change Upper Montclair: Boynton Cook. pp. 242.

Greenwood, D. (1999Action research: From practice to writing in an international action
research development prografmsterdam: John Benjamins. pp. 282.

Hollingsworth, S. (Ed.) (1997)nternational ation research: A casebook for educational
reform.Washington DC: Falmer Press. pp. 337.

Kemmis, S., & McTaggert, R. (Eds.) (1988he action research planné3rd ed.). Deakin:
Deakin University Press. pp. 154.

McDonough, J., & McDonough, S. (199Reseach methods for English language teachers
London: Arnold. pp. 262.

McKernan, J. (1996)Curriculum action research. A handbook of methods and resources for
the reflective practitione(2nd ed.). London: Kogan Page. pp. 278.

McNiff, J. (1988, reprinted 199. Action research: Principle and practiceondon:
Routledge.pp.164.

McNiff, J. (1993).Teaching as learning: An action research appradabtndon: Routeledge.
pp.125.

McTaggert, R. (Ed.). (1997Rarticipatory action research: International contexts and
consequencedNew York: SUNY. pp. 282.

Miletto, H. (1990). iSelf-evaluation formd, Young worker§ and youth leadeéscourse.
Unpublished assignment. London: Ealing College London.

Noffke, S. E., & Stevenson, R. B. (Eds.). (19%gucational action reseahc Becoming

practcally critical New York: Teachers College, Columbia University. pp. 228.
12



Finch 13

Wells, G., Bernard, L., Gianotti, M. A., Keating, C., Konjevic, C., Kowal, M., Maher, A.,
Mayer, C., Moscoe, T., Orzechowska, E., Smieja, A., & Swartz, L. (1€8nging
schools from within: Creating communities of inquifgronto: OISE Press. pp. 286.

References

Al l wright, R. L. (1984Db) . Why donoét |l ear ner ¢
hypothesis. In D. M. Singleton, & D. Little (Edsl)anguage Larning in Formal and
Informal ContextsDublin: Irish Association for Applied Linguistics-138.

Finch A. E. (200R) Complexity in the language classroddecondary Education Research
Vol. 47, pp.10540

Finch, A. E. (2001bReflections: An Interactive @rReflective Learning Journahndong:
Sungsim Press.

Finch, A. E. & Sampson, K. S. (2008 Up to You(in press).

Finch, A. E. (2005)Taskbased supplementation: Achieving high school textbook goals
effectively and meaningfully through forfocusel interaction In press.

Fraser, B. J. (1996Llassroom Environmentondon: Croom Helm.

Kemmis, S. & McTaggart, R. (188 The Action Research Plann&fictoria, Australia: The
Deakin University Press.

Nunan, D. (1992).Research Methods in Language Leagn Cambridge: Cambridge
University Press.

ReaDickins, P. & Germaine, K. (1992kvaluation.Oxford: Oxford University Press.

Stern, H.H. (1983)FundamentalConceps of Language Teachin@xford: Oxford University
Press.

Appendix A:Final presentationselfassessmerfFinch& Sampson, 2003, p. 242)

Name; Date:

i =Never ¢ =Rarely £ =Sometimes @ =Often ¥ =As much as possible

When planning and preparing the final presentation i ¢ |E |o ¥

| tried to use English for communication.

| listened carefully to my group members.

| contributed ideas to the group.

| helped to decide the goals for the presentation.

G WIN|F

I helped to design and make the materials for the presentat
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6 | I helped to make handouts.
7 | | cooperated with my group members.
8 | | asked the teacher for help when necessary.
9 | Itried to learn some new language.
10| | did some preparation at home.
11 | I did extra work that | wanted to do.
12| | practiced the presentatidgsson with my group.
13| I thought about my learning goals and achievements.
14| I thought about my confidence and motivation.
15| I thought about my reasons for learning English.
When performing this presentation
16 | | used relevantocabulary (range).
17 | I communicated without hesitations or errors (ease of spee(
18| I was confident and cheerful (attitude).
19| I spoke clearlywith good volume, and intonation (delivery).
20| I interacted with other presenseand the audience (interactior
Total/100
1. Check ¥) the boxes that match the responses.
2. Add thenumberdo make a total.
3. Think aboutyourlearning:
What are your learning goalsfw can you achieve them’
What are your learning needs?
What are your future study plans?
Appendix B: Class Learning Environmefirfch, 2001, p. 79)
i =Weagree strongly¢ = Weagree£ =Wehave no opinion.
a = Wedisagree. ¥ = Wedisagree strongly.
How is the learning environment in class? 112(3(4|5
1 | This class is well organized. 12| 3| 4|5
2 | Information for this class is easily availalole the home page. 1| 2| 3| 4|5
3 | This class is studefentred. 12| 3| 4|5
4 | Students are responsible for much of the assessment in this clas| 1| 2| 3| 4| 5
assessment, peassessment, portfolios, etc.)
5 | Students put a lot of energy into the class. 12| 3| 4|5
6 | Students get to know each other very well. 1|1 2| 3| 4| 5
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