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I. INTRODUCTION 
 

The writing of texts for elementary-school children poses a particularly difficult problem for 

authors and teachers alike. On the one hand, textbook writers need to consider the special 

characteristics of Second Language Acquisition (SLA) for Young Learners (YLs). On the 

other hand, teachers need to make supplementary materials that match the learning needs and 

styles of their young students. Both sets of text designers have to be aware of the importance 

of play in elementary school learning. For elementary learners, it is particularly true that 

'learning is doing' and that unconscious learning plays an important role. 
 

Before considering the issue of cultural content, therefore, it is vital to reflect on the 

pedagogic principles behind the learning materials. These concepts determine the format and 

content of the activities, so it is extremely important to identify them. A suggested checklist 

(Table 1) to be used before and after the materials have been written is offered on the 

following page. 
 

II. CONTENT 
 

As we can see from Table 1, there is a great deal to think about when making learning 

materials. Even if the goal is simply to practice a grammar item (e.g. prepositions), it is 

necessary to include as many of the items in Table 1 as possible. If the materials are lack too 

many items from that checklist, we cannot expect learning to be meaningful or effective.  
 

This point is especially relevant to elementary school young learners, since they do not 

subscribe to the same study-related pressures as their older siblings. It is not effective to tell 

them (for example) that they must study textbooks whether they are exciting or not; that they 

have to learn mountains of vocabulary in order to go to university or get a good job; or that 

their grades depend on lower-order, memory-based thinking. Instead, young learners of 

elementary school age are used to learning through play. Most of the things they have 

learned and the skills they have acquired up to that time have been thanks to a play-based 

approach. Furthermore, they have been extremely successful in these endeavors. Most 
children entering elementary education have already mastered their native language to an 
acceptable extent, they have learned motor skills (walking, running, riding a bicycle, etc.) 

and basic social skills (relationships with family and friends), and they are often 

computer-literate. It is vital, therefore, that the learning materials they encounter in school 

should continue to give them success and excitement in return for effort. 
 

Table 1: Pre/Post Checklist for Materials Design 
 Criteria for materials design: Yes/No 

The materials are at the right level for the learners.  

Learning impact is achieved through novelty.  

Learning impact is achieved through variety.  



Learning impact is achieved through attractive presentation.  

Learning impact is achieved through appealing content.  

The materials expose learners to language in authentic use.   

There are opportunities for self-assessment and reflection.  

The materials are perceived by learners as relevant and useful.  

The materials require and facilitate learner self-investment.  

Learners are given opportunities to communicate.  

The materials help students develop their cultural awareness.   

The materials help learners to develop their cognitive skills.   

The materials help students develop emotional management skills.   

The materials help students develop their learning strategies  

The materials help students develop their linguistics skills.  

The materials help students develop their social skills.  

The materials permit a silent period at the beginning of instruction.  

The materials encourage intellectual, aesthetic and emotional 

involvement, stimulating both right and left brain activities. 
 

The materials provide opportunities for outcome feedback.  

The materials take into account learners' multiple intelligences.  

 

  

III. CULTURE 
 

Culture is one of the criteria mentioned in Table 1 (#11), but is often overlooked by 

materials designers. It is important to realize that language learning does not occur in a 

vacuum. It is an interactive, social event, and involves some sort of cultural context. This 

situational learning can take the form of linguistic imperialism, if the 'target culture' is 

presented as preferable to the 'home culture.' Indeed, the very term 'target culture' implies 

that students are aiming to become part of a foreign culture, in addition to learning its 

language. 

Recently, however, there has been a shift in English language learning, towards the 

recognition of 'Regional Englishes.' This term means that students are no longer learning the 

English of the USA or the UK. Instead, they are learning it as a means of international 

communication - a lingua franca. In this situation, there is no longer any 'target culture,' 

since English is used worldwide. At this stage, 'Konglish' also comes into its own as a 

Regional English - an adaptation which allows Korean speakers to express their culture 

through their own form of English.  
 

Having made these points, we can see that it is now appropriate for students to learn about 

their own culture (in English), perhaps implicitly, or else explicitly, in a form of 

content-based learning. Whichever approach is taken, students will be learning how to 

appreciate their own culture, and how to describe it to visitors in English. Rather than 

imposing a different culture and different values, therefore, the language class is now 

empowering students to value and explain their own cultural roots.  
 

IV. METHOD 
 



This session will investigate ways of building culture-specific elements into elementary 

school English learning materials. These methods will focus on the promotion of play, 

collaboration, interest, excitement, challenge, confidence, and success. Examples will be 

offered from the presenter's own materials and from other published texts. 
 

This page presents some of the language 
that the students will learn. Students will 
gradually become familiar with these names 
as they color in the clothes and faces of the 
Korean family. Even if students are not 

speaking, coloring  is an important activity 

(which can also be done at home).  
 

The sentence "Hi. Nice to meet you!" 

appears at the bottom of this page. The 

teacher can help students to learn (and 

pronounce) this phrase as they color the 

letters in. 
 

 

 

The "nice to meet you" game is an 'icebreaker' 

which helps students get to know each other's 

names. Students seated in a circle throw a ball 

or a cushion to each other. When a student 

catches the ball/cushion, she/he says her/his 

name: "I am Min-hee." When students know 

each others' names, it can be good to try another version in which the person throwing the 

ball/cushion says the name of the person to whom it is being thrown. (Throwing the ball) 

"Hi, Bo-ram. Nice to meet you!" 
 

Game 2 is similar to 'Musical Chairs.' The 

teacher plays some music (Korean music?) 

and the students walk around the classroom. 

When the teacher stops the music, the 

students bow to each other. Although Korean 
children do not normally bow to other 
children, this is a good introduction to 

Korean culture. Students also practice new 

English phrases in this game. 
 



New words contained in this 
chapter appear in Activity 7. 

"New Words." The new 
vocabulary is at the bottom 
of the page, and students 
perform a simple 
wordsearch (there are no 

diagonal words). The word 

"father"has already been 

circled. This type of activity 
gives immediate success to 
students and helps them to 
become familiar with the 
vocabulary. 
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